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Getting Started: Basic Concepts

EasyCBM was designed by researchers at the University of Oregon as an integral part of an RTI
(Response to Intervention) model. From the start, developers have emphasized the goal of the
system: to help facilitate good instructional decisioaking. This projedbegan with a grant

from the federal Office of Special Education Programs in 2006, but it has continued to expand
with the help of our school district partners across the state of Oreg@mame recenthp

across the United States. In the fall of 2008r¢ were over 20,000 registered users on the site,
spread out across the 50 states.

The assessments on the system are what is known as curricas@t measures (CBMs). CBMs

are standardized measures that sample from a yearOs worth of curriculusstthassegree to

which students have mastered the skills and knowledge deemed critical at each grade level. The
CBMs on the easyCBMsystem are often referred to as Ogereration CBMsO because we

used an advanced form of statistics, Item Response T(i€dryduring measurement

development to increase the consistency of the alternate forms of each measure type and increase
the sensitivity of the measures to monitor growth. At each grade level, alternate forms of each
measure type are designed to be afiemjent difficulty, so as teachers monitor student progress

over time, changes in score reflect changes in student skill rather than changes in the test forms.

Thereading testsinclude measures of Alphabetic Principle (Phoneme Segmenting, Letter
Names) Phonics (Letter Sounds), Fluency (Word Reading Fluency, Passage Reading Fluency),
Vocabulary, and Comprehension (Multiple Choice Reading Comprehension). These measures
are based on the OBig FiveO from the National Reading Panel.

Themath testsare base on the National Council of Teachers of Mathematics (NCTM) Focal
Point Standards in Mathematics and include three test types per grade (aligned with the NCTM
Curriculum Focal Points for each grade level). Each of the math tests is comprised of 16 items
(though the screening measure includes three focal points and therefore has 48 items).

We have two different versions of easyCBMne designed for individual teacher use and the
other for schoalor districtwide adoption.

TheTeacher versionis limitedto progress monitoring measures, under the assumption that
teachers will have access to some other form of screening information that will enable them to
identify students most in need of progress monitoring.

TheDistrict version has both screening as Wwa$ progress monitoring measures. The screening
measures are designed for use three times per year (fall, winter, spring) and are limied to on
gradelevel testing. The progress monitoring measures are designed for more frequnt use

every month (Math ahReading Comprehension), every two weeks (Word and Passage Reading
Fluency), or every week (Phoneme Segmenting, Letter Names, and Letter Sounds). For progress
monitoring, teachers are encouraged to select the single measure type and difficulty (ghade leve
that will be most sensitive to showing growth for a particular student.
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District or Teacher easyCBM: Which is Right for Your Needs?

Features Teacher Version District Version

Developed for use in an RTI framework

Progress monitoring measuresgKin reading and
mathematics

Teachetlevel access to a single class

Includes online training videos on test administration and
scoring

Individual student progress graphs

Intervention lines drawn on graphs automatically when
interventioninformation is added by teacher

Group graphs with information about whalkass performance|

Individual teacher types in student names

Centralized upload of student and staff information

Intended for individual teacher use, where no oghaif
member needs access to the data

Intended for systemlevel use, where other staff members né
access to the data for da&gam, SST, IEP, etc. meetings

Building-level access to all classes in the school

District-level access to atllasses in the district

Gradelevel graphs with information about whedeade
performance

Sortable student rosters, organized by grade and class, col
coded to indicate Orisk levelO after each benchmark asses

Assessment results can éd@wnloaded from the easyCBM
system for upload to district data system

Designated benchmark/screener measures, i reading and
mathematics

Cost Free $1 per student

Specific Information about the Math Tests

The math tests on easyCBMere developed to assess studentsO mastery of the knowledge and
skills outlined in the National Council of Teachers of Mathematics Focal Point Standards. They
were designed to focus more on studentsO conceptual understanding than basic computational
skills.

These math items have been under development for two years. They were written by teachers
with both general education and special education experience and have been piloted across the
country with students from a variety of backgrounds. They badergone review by

researchers at the University of Oregon and have been checked carefully for typographical
errors. It is important to note, however, that the measures are being used for the first time in
2009. Thus, complete percentile rank and cutesegpectations for these tests cannot be made
available until the end of the 20@®10 school year. As the data become available, this
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information is added to the easyCBM website, with supporting technical documentation on the
BRT website (http://brt.uorem.edu).

Like all measures on easyCBl\alternate forms of each math test were designed to be of
equivalent difficulty, so teachers can progress monitor students from the initial screening
assessments, through their progress monitoring tests every imantgtout the year,
comparing progress to subsequent screening assessments (winter and spring).

During the screening test window, students taketssts covering all three focal point standards
from their grade level. In between the benchmark testingovis, teachers can select a single
focal point standard to use for monitoring progress or can draw from across the different focal
points at that grade level. The math tests from a given focal point should be used no more than
once every 3 weeks for mooitng progress. If teachers want to monitor progress weekly, they
need to cycle through the different focal points, so each one gets tested every 3 weeks.

Items on the math tests increase in difficulty from Item 1 through Item 16, with one exception.
On every test, Item #5 is actually the most difficult item (based on our pilot studies of the items).
Item #16 is actually the fifdeasiest item. We made the Item 5/Item 16 substitution on each form
to provide teachers with additional information. If studey@sltem 6, 7, and 8 correct but

misses Item 16, it is likely that they simply stopped trying by the end of the test, because the last
item should be easier than the items that come before it.

For students in Kindergarten and First Grade, the math itemhé&ave words in the question

itself come with a Oread aloudO option. Students can click on a speaker icon and have the math
item read aloud to them. For this reason, it is important that Kindergarten and First Grade
students have headphones availabliné computer lab when testing
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Administering and Scoring theOne-On-One Measures

To learn how to administer and score the individuatiyninistered measures (Seg, LN, LS,
WRF, PRF), log on to the easyCBM website and click omtheing link.

easy D CBM
HomeI |Students| |Measures‘ |Repons‘

Welcome tealy!

Select which area you would like to view or update.

Students Account

Enter new students or edit your current list, Change your password or edit any information
grouping them by grade, class, period or subject. associated with your account.

Measures Training

Download and print measures, then enter scores Learn how to administer and score the measures
online. used by easyCBM.

Reports

View and analyze your students' tests, progress

and scoring.

Main Menu

Training on Administration and Scoring: General Test Administration

For all individual measures it is important to assess in a quiet place free of distractions and
noise. You will need a clipboard, stopwatch, pencil, place marker or cover sheet, assessor
copy, and student copy of each test being administered.

To begin, have the student sit down and position yourself across from the student so he/she
cannot see your clipboard. Read the standardized directions exactly as they are written on
the Assessor Copy of the test. Make sure the student understands the directions. If the
student indicates that he/she does not understand what is expected, read the directions again
and provide an example (not from the actual test).

Once the student is ready, you may start the test. Begin timing when the student says the first
item (or in the case of the phoneme segmenting measure, when you provide the first word to
be segmented). At the end of the timing (30 or 60 seconds, depending on measure type),
mark the last item the student responded to, but allow the student to complete the row / word
/ sentence rather than cutting him /her off abruptly.

Avoid providing the student with visual or auditory clues about the correctness of responses
during the test. (e.g., do NOT say, "good job!" or "right!")

Ye anv

Test Your Proficiency

I' 2009 University of Oregon
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Standardized Administration Procedures

For all individual measures, it is important to assess in a quiet place free of distractions and
noise. You will need a clipboard, stopwatch, pencil, blue place marker or cover sheet, assessor
copy and student copy of the test being administered.

Letter Names (LN) and Letter Sounds (LS)PKindergarten and First Grade

1.

w N

o oA

Place the probe marked OLetter Names Student CopyO or OLetter Sounds Student CopyO
in front of the student and hand the blue marker to the student to help them keep their
place.

Read the direatins to the student exactly as written on the assessor copy.

As the student reads letters from the Student Copy of the test, follow along on your own
Assessor Copy. Put a slash through any letter name/sound the student says incorrectly.
Remember that thesee60 second timed tests

Start the stopwatch when the student says the first letter.

Place a bracket after the last letter name or sound read.

LN / LS Scoring Directions

If the student does not get any correct letter names/sounds within the first 3 rows,
discontinue the test and record a score of zero.

If the student hesitates for 3 seconds on a letter, the letter is scored incorrect and the name
/ sound of the letter is provided to the student.

If the student makes an error then self corrects withirc8nsks, the assessor writes OSCO
above the letter and it is not counted as an error.

If a letter or an entire row is skipped, then that letter or row is counted as incorrect.

Count and record the number of correct letter names/souBfsseconds.

Examples:
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Phoneme Segmentation (P¥)Kindergarten and First Grade

1.

arwn

There is no student copy of this test, as the student is listening and responding to the
words supplied by the assessor.
Read the directions to the student exactly as written on the assessor copy.
Underline each phoneme the student says correctly. (See Example Item 16.)
Put a slash through each phoneme the student misses. (See Example Iltem 17.)
The student is not penalizearfadding extra phonemes if they are separated from the
other sounds in the word. (See Example Item 19.) If the extra phoneme is added to an
existing one, the segment is marked incorrect. (See Example Item 20.)
If the student repeats the entire word, tlodns circled and no credit is given. (See
Example Item 21.)
Schwa soundsSchwa sounds (/u/) added to consonants are not counted as Soors.
phonemes cannot be pronounced correctly in isolation without a vowel, and some early
learning of sounds itedes the schwaFor example, if the word is "trick," and the
student says "tu...ru...i...ku" they would receive 4 of 4 points.
WORD: STUDENT SAYS: SCORING PROCEDURE: CORRECT
SEGMENTS:

a. trick "tu...ru...i..ku" il il I/ 4 /4

b. cat "ku...a...tu" Ikl lal It/ 3/3
This is a 60 second timed tesDo all items on the page. If the student has a score of
zero after the first five rows (the student simply repeats the word aft@ravsled, for
example) stop the test and give the student a score of zero.

Examples:

ltem Teacher Says Student Says Number

Correct

16

straight 15 1t/ Il faigh! 1t/ 5 1/5

17

first If1 fir/ IS pI 3 /4

18

lamb N/ lal /mb 2 /3

19

bide /ol /il /de s 3 /3

20

soak /s lodl ﬂé/ 2 /3

21

mess 0 /3
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Word Reading Fluency (WRF)DKindergarten through Third Grade

1.

2.
3.

Place the student copy marked OWord and Sentence ReadingO in front of the student.
Begin withWord Reading then move on t&entence Reading.

Read the directions to the student exactly as written on the assessor copy.

Put a slash through any word the student misses. You may want to use a cover sheet to
reveal only the words in the row or sentence the student is reading. If the student is
unable to read any words in the first three rows, discontinue the test. Note thestest.

This is a 60 second timed test.

Start the stopwatch when the student says the first word as you begin each test.

Place a bracket after the last word read.

Word Reading Scoring Directions

If the student does not get any words correct withirfiteethree rows, discontinue the

test and record a score of zero.

If the student hesitates for three seconds on a word, the word is scored incorrect and the
word is provided to the student.

If the student makes an error then self corrects within 3 secthredassessor writes OSCO
above the word and it is not counted as an error.

If a word or an entire row is skipped, the assessor should help the student find his/her
place. This would not be counted as an error if the student reads the word correctly.

Errors are marked by putting a slash through any missed words.

Examples: . SC
the or WV( number
1
of abo/t remain no
|
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Passage Reading Fluency (PRE)First Grade through Eighth Grade

oA wWNE

~

8.
9

10.

11.
12.

Read the directions to the student exaa#lywritten on the assessor copy.

Go over all proper nouns in the passage before beginning the timing.

This is aone minute timed test

Begin timing when the student says the first word of the reading passage.

Place a bracket after the last word read.

If the student does not read any words correctly in the first line of the first passage,
discontinue the task and record a score of zero.

If a student does not supply a word within 3 seconds, the word is provided and the error
is marked with a slash througdtetword.

Omitted words are scored as incorrect and marked with a slash through the word.

. If a student hesitates or struggles with a word for 3 seconds, tell the student the word and

mark the word as incorrect.

If the student makes an error then self cas@dthin 3 seconds the assessor writes OSCO
above the word and it is not counted as an error.

Inserted words are ignored and not counted as errors.

At the end of the test, the assessor should fill in the spaces indicating Total Words Read,
Errors, and Tatl Correct Words.
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Administering the Online Measures

The Math andReading Comprehensieoneasures are intended to be adnbéned to students on
computer.

easyUCBl\/\

STUDENTS TEACHERS

Type your teacher's Username Password

Don't have an account yet? - Register Now
Forgot your password? - Reset Your Password

Bringing 30 years of research into the hands of classroom teachers

This progress monitoring system provides assessments for students in grade K-8. Sign-up for a free account.

Want to check out the system before signing up? Take a spin on the demo account.

Studentgype in their tacherOs usernanselect their name from a drafown list, and choose
the test they will be taking that day.

easy CBM

Teacher tealy

Select your Name Mary Cupp v J

Select the Test v Click to Select . @\
Math Geometry 2_Fall

Math Nums and Ops 2_Fall
Math Nums Ops and Algebra 2_Fall
Reading Comprehension 2_Fall
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The computer loads the test automatically and scores the answers as the student provides them.
As soon as students have finished the test their scores appbarteacher report pages.

Considerations for Online Test Administration

Before students begin their tests, teachers need to check that they have selected their correct
name from the drepown list. If they choose someone elseOs name, studentsdiatteel to
go ObackO and select their own name.

During the test, teachers are directed to walk around the room to monitor for cheating and to help
ensure a quiet and appropriate testing environment.

Teachers are to note if a studentOs IEP allows theave accommodations during testing, those
accommodations are to be provided when they are taking the easy&Bkbssments.

During the math tests, teachers are directewt@llow students to use a calculator (unless their
IEP stipulates this as anamnmodation) but to have scratch paper available for students during
the test.

If students run out of time, the computer remembers where they left off and returns them to the
same item when they log back on to the. site

Accessing the Reports

The easyCBMystem giveseacherseveral different reports. The first is the Group Report.

When teachers select this report, they have access to detailed information about a specific test
their students have taken. To get to the report page, teachers click on ¢hef mat@st that their
students have taken and then scroll down the page to get to the report that opens the list of tests
taken.

The first piece of information teachers see gives them a visual of how heterogeneous the
classroom is at the time of the asmment. If students Oclump together® in similar skill groupings,
it is likely they can effectively meet their instructional needs with whtalss instruction. When
teachers have one or a few students who score significantly lower (or higher) thanetisir pe

they may need to investigate opportunities to differentiate instruction to better meet their specific
skill-based needs.

Underneath the bar chart, teachers see an Item Analysis list. For all the tests with individual item
scores (math, comprehensi@tg.), this list provides them with additional information specific to
the class. It informs teachers of the specific assessment objective for each item on the test and
lists the items in order, from the items students found easiest to those studahtadstin

challenging
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Summary
Math Nums and Ops 2_Fall: All Students
4
£ 3
s 3
-
2
&a
Pl
2 2
@
=
E
§ - 1 1
o ’_‘ L ’_‘
0-4 5-8 9-12 13 - 16
Score
Students Completed: 5 Min Score: 4.0 Avg Score: 8.0
Students in Group: 16 Max Score: 16.0 Std Deviation: 4.7
Item Analysis
Easiest to Hardest Items
Item Type Description ség?fer:f Percentage
10 Identify equivalent fractions using models including the number line 4 of 5 80%
2 40of5 80%
12 3of5 60%
1 30of5 60%

30of5 60%

or denomina

alves, thirds, fourths, eighths, tenths) as equal parts of 0
s or distances on a number line. 3of5 60%

Teachersan use this information to help guidheir decisioamaking in terms of what areas to
focus on instructionally.

For students whose progréeschersare most concerned abptdachergan access individual

student progres graphs. These graphs tratkdentsO scores over time and include progress

monitoring data for each tetacherdiave administered. The Intervention Line is easy tobadd
simply click on the

Grade 1, Letter Names: Julie Alonzo Intervention link and
100 type in the specific
o __ one-on-one interventionteachersre
g providing to that
@ student. This
E informationis helpful
3 for parent conferences,
< SST meetings, and IEP
reviews.
o o o o o o o
D I RN
Date of Assessment o [P, oYY ol P cono YT

How Do | Know Which Progress Monitoring Measure to Use?

The easyCBM assessments are built on a scale of progressive difficlittyeach grade level
becoming more challenging, and each measure type within a grade level alstegfaing’ up

in difficulty. For example, with a 6th grade student, teachers have the following tests to select
from: Multiple Choice Reading Comprehensi@vhich provides information about that student's
skill in literal, inferential, and evaluative comprehension) and Passage Reading Fluency (which
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provides information about the student's ability to read narratival@xtwith accuracy).

Teachers begiby administering the egradelevel measures of Passage Reading Fluency and
MC Comprehension to that student. Once the scores are in the system, they should look at the
student's grap®if the score falls above the 50th percentile line, then they gathag'this

particular skill area is not the issue.hi§her score falls between the 10th and 50th percentile,
then they say 'this particular skill is an area of weakness' AND select that measure to use for
progress monitoring.

If hisher score fallbelow the 10th percentile, then teachers know: (a) there may be reason to
suspect an even earlier skill deficit (in this case, maybe the student has never mastered phonics,
so the Letter Sounds measure would be the most appropriate to use for monitgiegy

WHILE AT THE SAME TIME ENSURING THAT THE STUDENT IS BEING INSTRUCTED

IN PHONICS; (b) if the subsequent test of letter sounds (available on the K and Grade 1 tabs on
EasyCBM ) indicates that the student is at or above the 50th percentile in thatekj then the

issue is probably not one of basic phonics, but is, instead, indicative of a need for additional
fluency-building work, but at an earlier grade level (to firmly establish sight words). If the

student scored well below the 10th perceriighe 6th grade fluency measure, teachers would
probably want to drop 2 grades (to 4th gradbppefully, teachers would then get a score that
would fall between the 10th and 50th percentile lid#ss is the range at which the measures on
EasyCBM aremost sensitive to growth/most appropriate to use. If the studentOs score is right at
or just below the 10th percentile on the 6th grade measure, teachers can bump them down to the
5th grade instead.

The goal is twofold: to determine what underlying Istdficit might be leading to the student's

'not proficient’ score on the state test and to identify the appropriate measure to use to monitor
the student's improving skill as he/she receives targeted intervention/instruction aimed at
addressing those skdeficits.

In all cases, teachers need to get the student up to the most challengifdg\gkidsts they can,

as quickly as they can, but each studentOs trajectory is likely to be slightly different (it will
depend on their level of initial skill/uedying skill deficits; the intensity of intervention

provided to him/her; his/her ability to benefit from that particular intervention (as well as
motivation to improve); attendance (a student must be present to benefit from instruction), etc.

For a & grader who needs to go all the way back to intensive instruction in phonics (Letter
Sounds), it is unlikely teachers will be able to make up all the ground they need in order to get
hisher to ongradelevel comprehension by the end of the year, but t¥aatan certainly make

good progress toward that goal, with the intention of continuing to make progress in grade 7, etc.

Letter Sounds/basic phonics is a skill area that teachers should be able to see dramatic
improvement in with intensive interventioma matter of weeks for older students (again,

though, this assumes intensive and appropriate instructional intervention to ensure the student
gains the skills he/she missed). Ideally, teachers should see an older student (grade 2 and above)
move from 10t percentile to 50th on the Letter Sounds measure in a month's time or less.
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Building fluency takes longer, but average growth is abetvbrds per week. However, for
students who are far behind their peers AND who are receiving instructional intemgent
specifically targeting fluency building (repeated readings, choral readings, reading aloud to
younger kids/parents/mentors, etc.), teachers should see the rate of growth exceed 6 per week
(otherwise, the student is not ‘catching up," merely maintathie existing gap).

Ideally, teachers select an eftgradelevel fluency measure but bump the student up to the
next grade level as soon as he/she hits the '50th percentileBrifaddchers start a 6th grader on
the grade 2 PRFs, then after 4 avéeks of intensive fluency building work (designed to
reinforce phonics for unfamiliar words and to move additional words into her sight vocabulary
through repeated exposure) they should be ready to move to the grade 3 PRFs, a month or 6
weeks later, on tgrade 4, and so on.

Once students are reading fluently at grade level (50th percentile mark ondayeldeRF

measures), they probably have sufficient fluency skill to be able to start focusing more on
comprehension. Until they are at that threshivkl|ikely that too much 'brain power' is being

used to decode unfamiliar words and hold them in working memory to be able to attend to the
'bigger picture’ of actual comprehension, except at the most literal level. Once students are able
to read more flantly, they are able to focus on making meaning from the words in the text and
instruction can move to inferential and evaluative, as well as literal, comprehension

What if | DonOt See Student Growth?

A lack of growth could have several causes. Eacheodlifierent forms of each measure is

designed to be of equivalent difficulty, so teachers would expect to see growth from one test
administration to the next if students are, indeed, making growth. That said, each measure has an
optimal range of ability its designed to measure. If teachers are administering these measures to
enough students, they should be able to see a pretty nice 'normal curve' looking distribution on
the most recent measure. If the scores are 'clumped' either toward the left (e tesidhard

for the students) or toward the right (the tests are too easy for the sibtems's no ‘room’ for

them to show growth), then teachers should probably consider using a different measure.

For instancefor teachers looking at 3rd gradeidents, if the Word Reading Fluency tests are

too easy, move to the Passage Reading Fluency measures. If the Passage Reading Fluency
measures are too easy, teachers can move to the Comprehension measures. It's likely that the
Comprehension measures aréngdo be pretty challengingthey're designed to be the most
challenging of all the measures at each grade level. So, if teachers are specifically not seeing any
growth on those measures, it's important to keep in mind that a jump of 1 or 2 points would
actually be pretty significant on that particular test.

It is important to remember that there is a certain amount of unreliability around every score
(whether it be Correct Words Per Minute on a Word Reading or Passage Reading test or # of
correct answes on a Multiple Choice Comprehension test). Sometimes, students have bad
days/good days... sometimes students may be more interested in the passage being read, etc.

But, if teachers don't see growth over a longer period of time, this is definitelyhsogiet be a
bit concerned about and may require some close examination of what instruction/curriculum the
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students are focusing on. It may be that the students have not actually made any more progress in
the skill area a particular test is designed tosuea.. they wouldn't really be expected to unless

their classroom experiences were focusing on those skills. In the case of the Word and Passage
Reading Fluency measures, classroom instruction/curriculum that emphasizes increasing
students' oral readinguency skills should result in increased scores on these measures. If,
however, instruction has focused on building understanding of literary devices or elements of
literature, a growth in fluency would not be expected.

One of the most powerful featurekthis easyCBM system is its ability to give teachers an
opportunity to track progre®or lack thereobquickly and make adjustments to the
curriculum/instruction accordingly rather than waiting for the state assessment yearly score
(which arrives todate to be very helpful). If teachers don't see much progress across three or
more times of measurement, they are directed to use that information to help guide discussion
about instruction

Why are the Reading ComprehensiomM easures sd.ong?

The comprehesion measures on easyCBM represent the most challenging of the reading
measures available on our system. They are intended to be used with students who are already
reading at or above gradevel fluency standards. Students who are not yet fluent readeid

be more appropriately assessed using the PRF measures.

In designing the measures, we tried to balance the desire for challenging material with the need
to ensure that students could finish the tests within a single class period. Because weowanted t

go beyond literal comprehension (which is simple to assess with very short passages), we needed
to make the stories long and complex enough to allow for the deeper thinking involved in
inferential and evaluative comprehension.

Shorter passages, althdugppealing to many teachers, would not allow for the depth of

guestions we needed to include so the measures would be useful for students working on higher
order comprehension skills. Because of their length, however, we recommend that people limit
the frequency with which they administer the comprehension measures to once every 3 to 4
weeks.

How Often Should We Assess?

How often teachers assess students depends on two key questions: How quickly is it reasonable
for teachers to expect to see growth iragtipular skill area and how much actual intervention
has the student received?

Measures such as Letter Names, Phoneme Segmenting, and Letter Sounds can be given more
frequentlyb perhaps as often as every week or Blxecause students are able to nralped

progress in these skill areas when they are receividgpth interventions to help accelerate

their learning.
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Other measures, such as Word and Passage Reading Fluency, are assessing skill areas that take
longer for students to improve. We reconmaiéesting no more often than every other week with
these measure types.

For Comprehension and the Math measures, we recommend testing no more frequently than
every 3 to 4 weeks.

In all cases, of course, it is important that the student is actuadlivireg focused instruction to
address their skill deficits if teachers hope to see an improvement in their performance over time.
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